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Abstract  

This article describes the background, development, and validation of the strengths-based, youth-driven 

Youth Thrive Survey which measures the 5 protective and promotive factors delineated in the Youth 

Thrive Framework; specifically: youth resilience, social connections, knowledge of adolescent 

development, concrete support in times of need, and cognitive and social–emotional competence. Draft 

instruments were created that included new items and adapted items from existing validated instruments. 

Revisions were based on feedback from young people who participated in focus groups, cognitive 

interviews, and field testing. Cronbach’s alpha was calculated to measure internal consistency and 

reliability of the full instrument and the 5 protective and promotive factor subscales. Principal component 

analyses revealed items that did not fit well within the instrument structure and subsequently were 

eliminated. Analyses of the final version of the instrument showed that the Youth Thrive Survey has high 

levels of internal consistency and reliability. All alphas for the subscales were greater than 0.80 and the 

alpha for the full instrument was 0.963. This web-based, self-report survey is appropriate for use by 

organizations serving young people ages 12 to 26, both those who are involved with child welfare and 

juvenile justice systems and those who have no history of such involvement. It can be used for 

assessment and case planning with youth, program evaluation, and continuous quality improvement. The 

Youth Thrive Survey, available in English and Spanish, shows great promise and utility for organizations 

that employ positive youth development approaches. 

 

Key words: youth assessment tool, protective and promotive factors, adolescent development, youth 

well-being, thriving 

 

Adolescence is a period of rapid growth and significant physical, social, emotional, and cognitive 

change; it is also a period marked by risk for many behavioral, social, and health-related 
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challenges. Research focused on this timeframe has yielded important understandings about 

risk factors and vulnerabilities during adolescence (Richter, 2006). Over the past two decades, 

advances in neuroscience and developmental psychology have yielded much new knowledge 

about adolescent development and have led to an expanded timeframe of adolescence that 

considers neurological changes that occur well into young adulthood (Bronfenbrenner Center for 

Translational Research, 2013; Casey et al., 2008; Jaworska & MacQueen, 2015; National 

Institute of Mental Health, 2011). Substantial progress also has been made in the theoretical 

understanding of adolescent development as a period of great opportunity to promote positive 

trajectories for young people by focusing on their unique strengths and protective factors in 

order to help them successfully navigate challenges and realize their potential (Dahl, 2004; 

United Nations Children’s Fund, 2011).  

 

Increasingly, prevention scientists, researchers, practitioners, and policymakers have viewed 

positive youth development (PYD) approaches as key in developing youths’ strengths and 

competencies, reducing the likelihood of negative risk behaviors, and promoting a successful 

transition to adulthood (Catalano et al., 2002; Catalano 2010; Ciocanel et al., 2017; Lerner, 

2009). The federal Interagency Working Group on Youth Programs defined PYD:  

An intentional prosocial approach that engages youth within their communities, 

schools, organizations, peer groups, and families in a manner that is productive 

and constructive; recognizes, utilizes, and enhances youths’ strengths; and 

promotes positive outcomes for young people by providing opportunities, 

fostering positive relationships, and furnishing the support needed to build on 

their leadership strengths. (Dymnicki et al., 2016, p. 8) 

 

Studies of PYD programs have provided growing evidence of effectiveness with respect to 

improving the social, emotional, and academic skills of youth (Durlak et al., 2011); engaging in 

prosocial behaviors such as civic involvement and providing support to others (Gavin et al., 

2010; Lerner & Lerner, 2013); and preventing negative risk behaviors such as youth violence 

and drug use (Guerra & Bradshaw, 2008). Although the evidence base about the effectiveness 

of PYD programs is growing, a Federal Research Agenda for Positive Youth Development 

delineated several gaps in the field, two of which are the need for (a) measurement of PYD at 

the individual, relationship, community, societal, and system levels and (b) valid and reliable 

measures of PYD (Dymnicki, et al., 2016). The Youth Thrive Survey is a viable response to 

these two needs.  
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This article describes the background, development, and validation of the Youth Thrive Survey. 

The results of the initial validation study provide evidence that the Youth Thrive Survey shows 

potential to be a valid and reliable web-based, self-report instrument designed to measure the 

presence of the five protective and promotive factors delineated in the Youth Thrive 

Framework, a framework that reflects the core principles of the PYD approach. 

 

Background: The Youth Thrive Protective and Promotive Factors Framework 

Introduced in 2011, the Youth Thrive (YT) Framework is an approach for supporting healthy 

development for all youth and young adults (ages 9 to 26), including those involved in 

intervening public systems (e.g., child welfare, juvenile justice, behavioral health) and those 

who have experienced trauma and other significant challenges. The YT Framework is grounded 

in the idea that all young people have strengths, resources, and the capacity for positive growth 

and development (Fergus & Zimmerman, 2005). At the foundation of the YT Framework are 

five interrelated variables that are simultaneously protective factors—which reduce the impact 

of negative life experiences, and promotive factors—which advance healthy development and 

well-being. The YT protective and promotive factors are youth resilience, social connections, 

knowledge of adolescent development, concrete support in times of need, and cognitive and 

social–emotional competence. Taken together, these factors are individual and relational 

processes, characteristics, and abilities, as well as community and social conditions, which help 

to accomplish the following: 

• Proactively address challenges and adversity. 

• Build individual strengths.  

• Promote healthy development and well-being.  

• Encourage positive risk-taking (e.g., civic engagement, school sports) and discourage 

negative risk-taking (e.g., binge drinking, texting while driving). 

• Foster collaboration across service sectors. 

• Establish environments and experiences that help youth to reach their potential as 

productive and engaged adults.  

 

Youth Resilience 

Resilience is the process of positive adaptation (e.g., coping, problem solving, becoming more 

resourceful, functioning well) despite experiencing significant challenges, adversity, or trauma 

(Luthar, 2003; Luthar & Cicchetti, 2000; National Scientific Council on the Developing Child, 

2015; Werner, 2000). Resilience is not a personality trait that one has or does not have; rather, 

it involves positive behaviors and attitudes that anyone can develop (American Psychological 
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Association, 2019; Easterbrooks et al., 2013; Luthar & Cicchetti, 2000; Masten, 2001). 

Demonstrating resilience enables youth and young adults to see evidence of their ability to face 

challenges competently and take control over their lives in healthy ways, be accountable for 

their actions and the consequences of their actions, internalize the belief that their lives are 

important and meaningful, and envision and conscientiously work with purpose and optimism 

toward future possibilities for themselves (Murphey et al., 2013). 

 

Social Connections 

Social connections are young peoples’ (a) healthy and sustained relationships with caring, 

supportive family members, other adults, peers, and close friends; (b) physically and 

emotionally safe, stable, and equitable environments—such as schools, neighborhoods, and 

community organizations—that provide opportunities for constructive engagement as learners, 

leaders, team members, and workers (Novick et al., 2018); and/or (c) belief in a higher power 

that helps youth to find meaning and a positive purpose in their lives. Research has confirmed 

that youth need to feel connected to someone or some entity in order to thrive, and that a 

sense of connectedness is protective against many health risk behaviors (Novick et al., 2018; 

Resnick, 2005). Healthy social connections help to promote a sense of trust, belonging, and a 

belief that one matters.  

 

Knowledge of Adolescent Development 

If parents and adults who work with and on behalf of youth have accurate knowledge about the 

unique aspects of adolescent development and stay abreast of the realities and complexities of 

adolescents’ lives today, they can provide more developmentally informed support, guidance, 

and encouragement for the young people in their personal and professional contexts (U.S. 

Department of Health and Human Services, Office of Adolescent Health, 2018). Young people 

themselves can benefit from increasing their understanding about adolescent development, in 

general, and their own development, in particular, because this helps to normalize their 

individual experiences as developmentally typical. Key areas in which increased knowledge 

would be helpful include (a) adolescent brain development; (b) racial, ethnic, and gender 

identity development; (c) challenges and concerns faced by young people today; and (d) 

implementing developmentally and contextually appropriate best practices with youth and 

young adults. 
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Concrete Support in Times of Need 

Concrete support in times of need refers to help-seeking behavior, access to developmentally 

focused services, and respectful service delivery. Help-seeking is an important life skill that can 

promote self-sufficiency in navigating the complex web of medical, mental health, and social 

service systems. Help-seeking is also a protective factor for adolescent health and overall 

satisfaction with life (Barker, 2007; Unrau et al., 2006). Young people need access to accurate 

information and high-quality resources and services that are tailored to their unique 

developmental stage (Novick et al., 2018). Concrete support should be provided in a manner 

that preserves youths’ dignity, provides opportunities to learn to advocate for oneself, and helps 

to minimize the negative impact of adversity and traumatic experiences.  

 

Cognitive and Social–Emotional Competence 

Cognitive and social–emotional competence refers to interrelated components that studies show 

are linked to structural and functional changes in brain development that occur during 

adolescence and young adulthood (see, e.g., Choudhury et al., 2006; Crone, 2009; Keating, 

2004; Steinberg, 2005). Cognitive and social–emotional competence includes the knowledge, 

attitudes, and abilities that lay the foundation for more mature learning skills, problem solving, 

and decision making; forming an independent identity; effectively interacting, communicating, 

and collaborating with others; and having a productive, responsible, and satisfying adulthood. 

Strong cognitive and social–emotional abilities—such as consequential thinking, self-regulation, 

and positive self-worth—will help youth and young adults to be better equipped to handle stress 

and persevere through significant challenges and adversity in their lives.  

 

Building the YT Protective and Promotive Factors 

A basic premise of the YT framework is that youth—both in general and those at high risk of 

negative outcomes—have a greater likelihood of achieving healthy outcomes if they are 

engaged in environments and experiences that support the building of the YT protective and 

promotive factors. Researchers (see, e.g., American Psychological Association, 2019; 

Easterbrooks et al., 2013; National Scientific Council on the Developing Child, 2015) report that 

resilience, social connections, knowledge development, concrete support, and cognitive and 

social–emotional competence are facilitated by environments and experiences that meet the 

following goals: 

1. Identify and build on youths’ strengths. 

2. Provide positive experiences, guidance, and a stable relationship with at least one 

caring, competent adult. 
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3. Foster positive peer relationships. 

4. Encourage an optimistic belief that one’s circumstances can be improved through a 

commitment to change and consistent effort. 

5. Teach healthy ways to manage currently stressful events and identify new patterns of 

responding to future stressful situations. 

6. Promote high, achievable expectations and goals. 

7. Enhance self-knowledge, self-worth, self-confidence, and self-compassion. 

8. Provide opportunities for constructive engagement in their family, community, school, 

and other social institutions. 

9. Encourage youth and young adult voice, choice, and personal responsibility. 

10. Forge collaborations across community sectors. 

 

Development of the Youth Thrive Survey 

Although considerable advances have been made in promoting positive developmental 

experiences and outcomes for youth (Peterson & Seligman, 2004), measures of adolescent well-

being in the United States continue to typically focus on negative indicators of youth outcomes, 

orienting policy and practice towards the prevention of problems over the promotion of 

protective and promotive factors. The Youth Thrive Survey offers a valuable addition to existing 

measures of adolescent well-being, providing a common set of positive and multidimensional 

constructs. A review of existing youth measures revealed that there were several instruments 

that assessed some of the indicators of the YT protective and promotive factors independently, 

but there was not a single instrument that was designed to measure the presence, strength, 

and growth of all five factors. In addition, many youth measures focus on diagnosing disorders 

(Cox, 2006) or the identification of risk and protective factors associated with problem 

behaviors (Arthur et al., 2002). An emphasis on problems and deficits tends to obscure the 

recognition of youth’s strengths and capabilities that could serve as resources for addressing 

challenges and promoting well-being.  

 

Epstein (2004) emphasized the importance of strengths-based youth assessment that is “the 

measurement of those emotional and behavioral skills, competencies, and characteristics that 

create a sense of personal accomplishment; contribute to satisfying relationships; . . . enhance 

one’s ability to deal with adversity and stress; and promote one’s personal, social, and academic 

development” (p. 4). The strengths-based youth assessment tools that were reviewed primarily 

focused on positive personality traits. In contrast, the YT protective and promotive factors are 
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individual and relational processes, characteristics, and abilities, as well as community and 

social conditions. 

 

The following is a description of the process used to develop and validate the Youth Thrive 

Survey. Central to the validation process was including young people in various stages. The 

psychometric properties of the instrument that were derived from a multistage validation 

process are provided.  

 

Method 

Instrument Development 

The first stage in the development of the Youth Thrive Survey involved (a) identifying 

characteristics of the five protective and promotive factors, (b) reviewing existing validated 

youth measures that assess constructs related to the YT protective and promotive Factors, and 

(c) creating new survey items based on literature and expert review. Core characteristics of 

each of the protective and promotive factors are provided in Table 1. It is important to note 

that the core characteristics of one factor may relate to another factor as well because the five 

protective and promotive factors are interrelated.  

 

Table 1. Core Characteristics and Definitions of the YT Protective and Promotive 

Factors 

YT protective and promotive 

factors and definitions 

Core characteristics and competencies 

Youth resilience: Positive 

adaptation and personal growth 

despite experiencing adversity or 

trauma 

 

• Positive coping skills and functioning well despite adversity or 

trauma 

• Sense of competence and inner strength/self-efficacy/personal 

agency regarding one’s ability to manage challenges and 

adversity  

• Sense of personal growth after positively/successfully facing 

challenges 

• Optimism, hope, faith  

• Persistence; seeing alternate solutions to problems 
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Table 1. (continued) 

YT protective and promotive 

factors and definitions 

Core characteristics and competencies 

Social connections: Healthy, 

sustained relationships with 

people, institutions, communities, 

and/or a higher power 

• Healthy relationships with significant adults and peers; having 

someone who will provide nonjudgmental feedback and advice 

• Constructive engagement in social institutions, organizations, 

or activities  

• Sense of spiritual connectedness 

• Contributing to a social good  

• Sense of belonging and mattering; feeling valued 

Knowledge of adolescent 

development: Understanding the 

unique aspects of adolescent 

development; promoting healthy 

development and well-being 

• Self-awareness; conscientiously reflecting on one’s challenges 

and concerns and taking steps to address them 

• Healthy racial, ethnic, and gender identities  

• Accurate knowledge of the common/expected developmental 

changes of adolescence and young adulthood 

• Accurate knowledge of one’s own developmental changes  

Concrete support in times of 

need: Proactive help-seeking 

behavior and high-quality service 

delivery; knowledge of 

developmentally appropriate and 

quality resources, services, and 

supports  

• Engaging in proactive help-seeking  

• Self-advocacy, self-determination  

• Knowledge of and access to relevant resources, services, and 

supports 

• Being treated respectfully and fairly when seeking and 

receiving help 

Cognitive and social–emotional 

competence: Knowledge, 

attitudes, and skills that are 

essential for forming an 

independent identity and having a 

productive, responsible, and 

satisfying adulthood 

• Experiencing positive emotions; being aware of triggers that 

evoke negative emotions; proactively managing negative 

emotions  

• Exercising control over one’s thinking, behavior, and emotions  

• Abstract thinking; planning and thinking ahead  

• Character strengths (e.g., empathy, sense of right and wrong, 

conscientiously reflecting and acting on what one desires to 

become and not become) 

 

New items were created and a review of items and survey response scales in existing validated 

instruments was conducted in order to compile a comprehensive item bank and list of response 

formats. A review of the initial item bank and recommended response scale was conducted, 
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with input from three young people, to determine relevance of the items to the protective and 

promotive factors and to ensure that the items were worded clearly and appropriately for a 

fifth-grade reading level. 

 

As a result of this initial review, the item bank was reduced to 162-items which were organized 

into five subscales, one for each of the protective and promotive factors. The draft instrument 

also included 11 background questions and used a Likert-type response scale (Not at all like 

me, A little like me, Sort of like me, A lot like me, or Very much like me). The draft instrument 

and all testing protocols were submitted to an Institutional Review Board (IRB) to ensure 

compliance with ethical standards for research with human participants. Subsequent revisions 

to the instrument were also submitted to the IRB for review and approval. 

 

Validation Process 

Following IRB approval, a three-stage validation process was employed that included 

conducting focus groups, cognitive testing, and two rounds of field testing. 

 

Stage 1: Focus Groups.  

From July to September 2016, four 1-hour focus groups were conducted with a diverse set of 

young people including LGBTQ+ youth and young adults (eight participants, ages 18 to 22); 

two groups of African American youth (11 participants involved in a church group, ages 11 to 

18 and 14 participants involved in a community organization, ages 11 to 17); and youth and 

young adults who lived in group homes due to child welfare involvement, including young 

mothers (13 participants, ages 16 to 22). The purpose of the focus groups was to gather 

participants’ feedback on the background questions, response scale, and survey items; uncover 

potential problems that may impact the instrument’s validity; identify possible solutions; and 

revise the instrument accordingly. Participants were asked whether each item made sense, 

whether it would be easy to answer using the response scale, and whether it was biased in any 

way. Participants also suggested changes to various items. The young people received a $50 

gift card for their participation.  

 

Feedback from focus group participants resulted in the elimination and re-wording of some 

items to make them simpler, clearer, or less biased. In addition, a text analysis of the items was 

conducted to identify overlap in content within and across the subscales. As a result of the 

focus group feedback and text analysis, 67 items were eliminated from the draft instrument; 
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the next iteration of the instrument was comprised of 95 items. This second draft was 

programmed into an online survey tool for subsequent stages in the validation process. 

 

Stage 2: Cognitive Interviews.  

Cognitive interviews were conducted in December 2016 with 11 youth and young adults, ages 

15 to 26, who were affiliated with a community-based organization, an LGBTQ+ Center, and a 

social service organization. After completing the web-based or paper version of the 95-item 

instrument in its entirety, participants discussed how they arrived at their answers to the items, 

what specific words meant to them, and whether any items were unclear or difficult to answer. 

Interviewees received a $50 gift card for their participation. Results of the cognitive interviews 

were used to further reword some items, eliminate three items, and finalize a draft instrument 

for field testing. This draft version included 92 items. 

 

Stage 3: Field Testing.  

A purposive sampling plan was developed prior to field testing. Purposive sampling is used 

when researchers want to access a subset of individuals based on agreed-upon characteristics 

and the objective of a study (Etikan, 2016). The plan employed for field testing targeted a 

diverse range of respondent characteristics, specifically: age range, race/ethnicity, gender 

identity, and being currently homeless or involved in the juvenile justice or foster care systems. 

Target numbers were determined for each respondent subgroup based on a target N of 500 for 

each field-testing round. Round 1 took place from April to June 2017 and Round 2 from July to 

October 2017. No incentives were offered to young people for their participation in either round 

of field testing. 

 

Round 1. Youth and young adults from 125 organizations were invited to take the 92-item 

instrument online. The entire survey—that is, all five subscales—was completed by 316 

participants. The median time to complete the survey was 10 minutes, with 73 percent of 

respondents completing it in 15 minutes or less. 

 

Data analyses and findings, Round 1. Cronbach’s alpha is an established measure of internal 

consistency and estimate of reliability. Cronbach’s alpha was calculated for the full instrument, 

as well as for each of the instrument’s five subscales: youth resilience (YR), social connections 

(SC), knowledge of adolescent development (KAD), concrete support in times of need (CS), and 

cognitive and social–emotional competence (CSE). As seen in Table 2, both the full instrument 

and each subscale appear to be highly reliable, with all internal consistency coefficients (alpha) 

greater than 0.85. The alpha for the full instrument was 0.97.  
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Table 2. Cronbach’s Alpha, 92-Item Instrument  

 Full 

instrument 

Subscale 1 

(YR) 

Subscale 2 

(SC) 

Subscale 3 

(KAD) 

Subscale 4 

(CS) 

Subscale 5 

(CSE) 

N 316 381 377 378 402 386 

Items 92 15 23 23 11 20 

Alpha 0.970 0.894 0.893 0.943 0.921 0.878 

Note. YR = youth resilience, SC = social connections, KAD = knowledge of adolescent development, CS = 

concrete support in times of need, and CSE = cognitive and social–emotional competence. 

 

Next, a set of data reduction analyses—principal component analyses (PCAs)—were conducted 

to further understand the relationship between the survey items and their relationship to the 

subscales. Specifically, PCAs are conducted to reduce a large set of variables (in this case, 92 

survey items) to a smaller set that still accurately reflects the larger set (Dunteman, 1989). The 

initial PCA revealed several items that were equally loaded across subscales or loaded weakly 

within a subscale; thus, they did not fit well within the instrument structure and were 

eliminated. Subsequent PCAs were conducted to account for as much of the remaining 

variability as possible.  

 

Through this iterative process, the instrument was reduced to 66 items based on the strength 

of the relationship and relevance of an item to the respective protective and promotive factor 

subscale. Cronbach’s alpha was calculated for the 66-item instrument, as well as for each of the 

instrument’s five subscales. Table 3 shows that both the full instrument and each subscale 

appear to be highly reliable, with all internal consistency coefficients greater than 0.80. The 

alpha for the full instrument was 0.957. 

 

Table 3. Cronbach’s Alpha, 66-Item Instrument—Round 1  

 Full 

instrument 

Subscale 1 

(YR) 

Subscale 2 

(SC) 

Subscale 3 

(KAD) 

Subscale 4 

(CS) 

Subscale 5 

(CSE) 

N 331 385 382 385 402 391 

Items 66 10 17 13 10 16 

Alpha 0.957 0.843 0.871 0.918 0.914 0.844 

Note. YR = youth resilience, SC = social connections, KAD = knowledge of adolescent development, CS = 

concrete support in times of need, and CSE = cognitive and social–emotional competence. 
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The purpose of these analyses was to streamline the 92-item instrument as much as possible 

and ensure that the reduced instrument demonstrated sufficient reliability to engage in a 

second round of field testing. Although the 92-item instrument demonstrated high internal 

consistency and reliability, eliminating 26 items produced a shorter, more focused instrument 

with reliability estimates similar in magnitude to the 92-item instrument. The 66-item 

instrument was the final version examined in the validation study. 

 

Round 2. The same organizations from the first round of field testing were contacted, as well as 

some additional organizations, to help recruit youth and young adults for the second round. The 

entire online survey was completed by 204 participants. The median time to complete the 

survey was seven minutes, with 83 percent of respondents completing it in 15 minutes or less. 

 

Data analyses and findings, Round 2. Reliability and validity analyses were conducted on the 

66-item instrument. Cronbach’s alpha was calculated for the full instrument and the five 

subscales. Table 4 shows that both the full instrument and each subscale appear to be highly 

reliable, with all internal consistency coefficients greater than 0.80. The alpha for the full 

instrument was 0.963.  

 

Table 4. Cronbach’s Alpha, 66-Item Instrument—Round 2 

 Full 

instrument 

Subscale 1 

(YR) 

Subscale 2 

(SC) 

Subscale 3 

(KAD) 

Subscale 4 

(CS) 

Subscale 5 

(CSE) 

N 204 245 238 236 237 226 

Items 66 10 17 13 10 16 

Alpha 0.963 0.877 0.883 0.904 0.910 0.844 

Note. YR = youth resilience, SC = social connections, KAD = knowledge of adolescent development, CS = 

concrete support in times of need, and CSE = cognitive and social–emotional competence. 

 

Discriminant validity shows that measures of constructs that are not supposed to be related are 

in fact, unrelated. A Confirmatory Factor Analysis (CFA) was conducted on the data gathered in 

the second round to test for discriminant validity. That is, CFA was done to determine whether 

the items within one subscale are measuring the underlying protective and promotive factor and 

not another factor (Kline, 2011); thus, they would be unrelated. The CFA yielded a 

measurement that indicated that the instrument achieved marginal discriminant validity (0.088). 

This finding suggests that although the items in each subscale are measuring a separate 

protective and promotive factor, there is also considerable overlap among the items in the 
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subscales. This result is not surprising because the YT protective and promotive factors are 

interrelated, as are the items that were selected to measure them.  

 

Discussion 

Results of a multistage initial validation process show that the Youth Thrive Survey has high 

levels of internal consistency and reliability, both overall and within each of its five protective 

and promotive factor subscales. Table 5 provides examples of items included in the Youth 

Thrive Survey. 

 

Table 5. Examples of Youth Thrive Survey Items 

Youth resilience Not at all 

like me 

A little 

like me 

Sort of 

like me 

A lot like 

me 

Very much 

like me 

I believe I will be okay even when bad things 

happen. 

     

I do a good job of handling problems in my life.      

I give up when things get hard.      

Failure just makes me try harder.      

No matter how bad things get, I know the future 

will be better. 

     

Social connections Not at all 

like me 

A little 

like me 

Sort of 

like me 

A lot like 

me 

Very much 

like me 

There are people in my life who encourage me to 

do my best. 

     

I have someone in my life who doesn’t judge me.      

I give up when things get hard.      

I feel lonely.      

I do things to make the world a better place like 

volunteering, recycling, or community service. 
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Table 5. (continued) 

Knowledge of adolescent development Not at all 

like me 

A little 

like me 

Sort of 

like me 

A lot like 

me 

Very much 

like me 

It’s important for me to speak up for equality and 

justice. 

     

I am proud of my race or ethnicity.      

It’s important for me to do the right thing.      

I know what to do in case of an emergency at 

home. 

     

I know how to take care of my personal hygiene.      

Concrete support in times of need Not at all 

like me 

A little 

like me 

Sort of 

like me 

A lot like 

me 

Very much 

like me 

I am able to go to a doctor when I need to.      

I know how to get help with my personal 

problems. 

     

I can stand up for myself when I feel that I am 

treated unfairly. 

     

I can let people know what I need.      

I have learned how to make good decisions.      

Cognitive and social–emotional 

competence 

Not at all 

like me 

A little 

like me 

Sort of 

like me 

A lot like 

me 

Very much 

like me 

I make plans and work hard to reach my goals.      

I get along well with different types of people.      

I am easily distracted.      

I have difficultly controlling my anger.      

I am sad most of the time.      

 

The Youth Thrive Survey is appropriate for use by organizations serving young people ages 12 

to 26, both those who are involved with intervening public systems and those who have no 

history of involvement. The survey can be used for assessment and case planning, program 

evaluation, and continuous quality improvement. By assessing youth strengths, the survey can 

help the youth-serving field shift toward adopting more asset-based policy, practice, and 

programming. The survey offers a valuable addition to existing measures of Positive Youth 

Development, providing a set of positive and multidimensional constructs in a single instrument 
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that can be completed in approximately 15 minutes. It is currently being used in schools, 

colleges, and community-based organizations in addition to child welfare, public health, juvenile 

justice, and homelessness systems. Providing young people with the opportunity to engage in 

self-assessment of their protective and promotive factors can help to create avenues for more 

meaningful engagement in directing their case plans and the programs that impact their lives. 

 

More research is needed to understand the ways in which organizations are using the survey 

and its relationship to improving outcomes for youth. To increase confidence in the findings 

from this validation study, the steps used in the current analysis should be replicated, and 

young people with different demographic profiles and involved with different service settings 

should be included, in future studies of the Youth Thrive Survey.  
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